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This activity is designed to help local instructors and 
administrators first to expand the scope of their current efforts to 
assess student attainment/of objectives and, secohd,^ to increase the 
number of ways in which the data and information obtained are used in 
evaluating' and improving the total program. The guide has been 
designed to aid the person who has responsibility for leading this 
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evaluation activity and the nepessary steps to prepare for the 
evaluation undertaking. Suggestions are included for holding a staff 
meeting to discuss the activity. The second section of the guide is a 
procedure/ task breakdown, which outlines suggested tasks for 
conducting this evaluation activity. The third section of this guide 
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Introduction 



This is one of twelve guides tharhave been developed 
to facilitate evaluation by and for local education agen- 
cy (LEA) personnel. This guide has been designed to 
aid the individual who has assumed responsibility for 
leading this particular activity. It includes three^ec- 
tions: 1) Preliminary Considerations; 2) Procedure/ 
Task Breakdown; and 3) Supporting Documents. All 
parts of this document are suggested, the local staff is 
encouraged to adapt or change any procedures and in- 
struments to meet the needs of its agency. 

The first section of this Local Leader Guide entitled 
"Preliminary Considerations" contains a brief&plana- 
•tion of this evaluation activity and the necessary steps ■ 
to prepare for the evaluation undertaking. Suggestions " 
are included for holding a staff meeting to discuss this 
activity. - 

The second sebtipn ofthis guide is the "Procedure/ 
Task Breakdown.", This breakdown outlines suggested 
tasks for conducting this evaluation activ/ty. The tasks 
have been followed in the field tests. However, these 
tasks are flexible and should be adapted in each LEA. 

The-third section of this guide contains "Supporting 
Documents." TheSe documents include: 1) information 
handouts, 2) example documents, and 3) references. 
Information handouts contain valuable information 
which will assist in conducting this activity. Example 
documents are forms which can be utilized with this 
evaluation activity. References include bibliographies 
and sources of information for additional assistance. 
These supporting documents have been developed and 
used in other LEAs. However, thSy can be adapted 
and revised to fit your specific needs. The local leader 
may wish to duplicate and distribute these supporting 
documents and work* on this activity. 

* 

The value of this evaluation effort is dependent upon a 
team etfort in obtaining and utilizing results. By com- 
bining these results with those of other activities of an 
evaluation system, the improvement of educational 
programs and services can begin. 
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Preliminary 

Considerations 

Measuring student achievement in instructional programs 
has been a part of educational p'rograms for quite some 
time Most often tbese efforts have befen limited to paper 
and pencil tests covering the content of lectures and 
reading assignments and to assigning grades to student 
projects Only rarely has measurement of student 
achievement been based upon well defined student 
performance objectives and has the data ahd information 
obtained beeft utilized in the educational program for 
some purposeuother thanassigning grades. 

This activity is designed to help local instructors and 
administrators to do two things, first, to expand the scope 
of their current efforts to assess student attainment of 
objectives and second, to increase the number of ways in 
which the data and information obtained are used in 
evaluating and improving the total program The broad 
range of data and information available from an adequate 
measurement of student competencies can become 
valuable input to program improvement, through 
identifying and justifying needed prograhn change. 

It should be pointed out that for most LEAs the time frame 
for implementing and carrying this activity through to com- 
pletion may be rather extensive. It will not be uncommon 
for LEAs to spend one or two years in upgrading their ap- 
proaches to assessing student competencies and utilizing 
the results in program development 

Every instructional staff member in the LEA should 
participate in the Measuring Student Competencies 
activity. 



Staff Meeting with Instructional Staff 

1. Briefly discuss »the LEA's reasons for placing special 
emphasis on measuring student competencies at v this 
time, 

a. Desire to obtain additional data and information for 

program improvement, 
b Response to a need indicated in an on-site 
' evaluation report for the district. 

2 Distribute summary Information Handout 3-1 indicating 
those areas the local staff might pay particular 
attention. 

• format for objectives 

• assessing higher levels of learning 

• assessing manual and perceptual skills • 

• jecorcJin^Tstudent performance 

• utilizing results for program improvement * 

3 Distribute and discuss Information Handouts 3-2 to 3 9. 
These are prepared for use in giving an orientation to 
each of the three major learning domains. 
Cognitive Domain 

1. knowledge level 

2. understanding level 

3. problem solving level 



Psychomotor Domain y 
•4. manual skills 

51 perceptual skills , 
Affective Domain 

6. attitude * ^ 

7. interest 

8. values 

Each information handout contains example behaviors, 
objectives, and measurement jtems. 
The following questions might be used to stimulate and 
provide direction for tha discussion of each handout. 

a. Does the list of objectives for our course currently 
contain objectives concerned with this type of 
learning? <. ' 

b. If so, what additional items might be-asided to the 
example "...student can do.. .what" itemfe indicated 
on the handout? „ £ 

c. What additional objectives for other occupational 
* areas might have been included on this handout? 

d. What changes, if any, are needed in the format of 
our objectives for the type of learning indicated on 

•this handout^ 

e. Are our current attempts to assess student 
attainment of objectives of this type direct, indirect, 
or nonexistent, and why is this the case 9 

f Are direct assessment techniques feasible for our 
objectives that are concerned with this type of 
learning? 

g. If not, what good indirect techniques might be 
utilized to assess student attainment of objectives of 
this type? 

Note. You may find it advisable to distribute these hand- 
outs a week or so m advance of the mrtial meeting with 
your staff and request that they review and become 
thoroughly familiar with the information presented. 

4. Present and briefly discuss the following major tasks. 

a. Develop for each course in your program a list of 
student performance objectives that are comprehen- 
sive in scope, clearly stated, and in measurable terms. 

b. Develop an instrument for assessing student attain- 
ment of each performance objective listed for the 
courses, 

c. Develop student performance records forms for 
each course or meaningful combinations of courses 
in the instructional program. 

d. Develop a delivery system for disseminating sum- 
maries of the information and data obtained from the 
assessment of student attainment of objectives to 
selected individuals and groups in the LEA and com- 
munity so that they can be used for program im- 
provement. 

Local agencies will vary with respect to the degree to 
. which each of the foregoing tasks have already been 
completed. Obviously, those agencies that have been 
successful in upgrading their efforts in one or more of 
these four task areas will be "a step ahead" and will 
have little or no need to become involved with all of the 
tasks listed in the task breakdowns that follow 

5. You may want to group staff members according to 
program areas. Decide on a method for coordinating 
the efforts of all staff and establish a schedule for 
subsequent meetings. 



Procedure/Task 
Breakdown 

Task A. Develop Adequate Objectives. 

1 Gather and review the student performance objectives 
-for,each course in the instructional program to see that 
they are cleacly stated and contain condition, outcome 
and criterion statements that lend themselves to 
practical assessment tecfiniques. 

2 Identify and list for each course in the instructional 
program which objectives would be classified m eagh 
of the following eight categories. Information Handouts 
2 through 9 will help you make appropriate 
identification. 

Cognitive 

1. knowledge 

2. understanding 

3. problem solving 
Psychomotor 

4. manual motor skills 

5. perceptual motor skills 
Affective 

6. attitudes 

7. interests 

8. values ' 

3 Determine if present student performance objectives 
for each course in the program should be revised. One 
method of clearly specifying objectives is present in 
Example Document 3-1. This form is divided into two 
sections which can be used for. (1) specifying the 
evaluative outcomes for a performance objective and 
(2) recording and reporting the progress of a class of 
students' on the selected objective. 

4. Secure the assistance needed (e.g., advisory 
committee) and establish the program necessary to 
upgrade present student performance objectives for 
each course so that they are comprehensive in scope, 
clearly stated and in measurable terms. 

Task B. Develop an Instrument. 

1. Develop for each student performance objective one or 
more proposed test items or other measurement 
techniques for adequately assessing student attainment 
of the objective. A variety of measurement tools and 
techniques have been used by occupational educators. 
Employer evaluations, paper and pencil tests and 
performance tests are just three of many different 
techniques that can be utilized. A detailed, 
comprehensive presentation of measurement 
techniques and instruments can be found in most 
educational measurement texts.' 

2. Submit the objectives and their proposed measurement 
techniques to other instructors and advisory committee 
members for review and constructive criticism. 

3. Revise measurement techniques including suggestions 
by instructor and advisory committee reviewers. 

4. Develop instructions for completing the instrument. 

5. Administer the instrument. 



6. Analyze the student responses to each measurement 
technique to determine if it is indeed measuring what it 
was designed to measure— the attainment of some 
particular objective. 

7. Revise measurement techniques including the data and 
information provided by the analysis of student 
-responses. 



Task'C. Develop Student Performance Record 
Forms. 



1 



Develop a format for student performance records that 
can be utilized by all subject areas included in the 
instructional program. (Example Document 3*5) 
Take the outcome statements from each student 
performance objective and list them on the student 
performance record form by task area and in order of 
their presentation in the instructional program. Do this 
for each course or individual program. (See example in 
Information Handout 3-1.) 

Duplicate the completed forms so that they can be* 
readily available to all staff members. 



Task D. Develop a System of Reporting. 

1 Determine which groups or individuals should receive 
the results of the evaluation, e.g., advisory committees, 
LEA administrators, employers, students and parents. 

2 Determine the scope of the information each individual 
and group should receive— for example, summaries of 
individual student progress, individual class progress, 
and student progress for an individual or the entire in- 
structional program. The Individual Program Profile (Ex- 
ample Document 3-6) illustrates a format for describing 
class achievement on the course performance objec- 
tives. The Composite Program Profile (Example Docu- 
ment 3-7) illustrates a format for describing student 
achievement on selected or on all performance objec- 
tives in several attendance centers in the LEA. 

3 Determine a time schedule for distributing each of the 
summary reports within the LEA. 

4. Develop a format for summarizing student progress 
reports that (1) is based on student performance objec- 
tives and (2) would be useful in making decisions 
regarding the instructional program. 

5 Implement the system on a pilot basis and survey the 
individuals and groups involved to determine the extent 
to which the system provides them with needed data 
and information. 

6 Revise the system on the basis of the feedback re- 
ceiyed in the above survey. 



Suggested Time-Action Plan 

The following time-actiorf plan is presented to assist the 
local leader to gauge the time that will be required for the 
LEA to successfully complete the tasks presented in the 
foregoing task breakdowns. The actual time required will^ 
be influenced significantly by the level of development that 
has already been achieved by the LEA in areas such as 
the development of instructional objectives. 
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Time-Action Plan 



Initial Meeting 



Develop Adequate Objectives 



Develop Needed Instruments 



Develop Student Performance 
Record Forms 



Develop System of Reporting 



1-2 Semesters 



1 Semester 



1 /2 Semester 



1 /2 Semester 
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Information Handout 3-1: 

Measuring Student Competencies: A Summary 



Local district personnel concerned with ass#§sing student 
attainment of objectives should be asking.four basic ques- 
tions regarding this activity. These four questions as well 
as information and ideas that will assist local district per- * 
sonnel in finding answers to these questions are 
presented in this summary. 

I. How might the format of instructional objectives be 
improved? v- 

Clearly stated measurable objectives are the first re- 
quisite 4or assessing student attainment of objectives. 
All clearly stated measurable student performance ob- 
jectives co'ntain at least three important parts* 

1. Condition Statement 

2. Outcome Statement 

3. *Critenon Statement 



Example Objective 

Given the appropriate tools, equipment, and replacement • 
parts, the student wilf be able to install and adjust 
distributor points, as per manufacturer's specifications and 
within flat rate time. % « 

II. How might the range of competencies be 
expanded? 

Most educational programs should be based on student 
performance objectives that are concerned with three 
important type^of skills and behaviors. Each level of 
these skills ana behaviors has associated with it a wide 
variety of student performances. Each has potential for 
being developed into a student performance objective. 

Skill and Behavioral Outcomes . 
For Occupational Programs... 

1. Cognitive Skills 

—knowledge 
— understanding 
— problem solving. 

2. Motor Skills 
—manual 
— perceptual 

3. Affective Behaviors 
—attitude 

— interest 
—values 



Example Knowledge Level 
Cognitive Skills 

... the student can 

—define 
' — describe 
— identify 
—select 
—name 
—state 
—list 



. what 

— terms 
— equipment 
— materials 
— tools? 
— methods 
— procedures 
— facts 
— concepts 
— principles 



III. How might measurement instruments and pro- 
cedures be improved? 

Any serious attempt to assess student attainment of ob- 
• jectives will be based upon the objectives themselves. 
Clearly stated student performance objectives that are 
measurable and contain condition, outcome, and 
criterion statements provide the best guidelines as to 
methods of assessing student attainment of that objec- 
tive. Objectives are the Key! 

Example Knowledge Level 
Cognitive Objective 

Given a list of 25 technical terms commonly used in the 
pipe trades, the student will be able to define to his in- 
structor's satisfaction, at least 22 of the 25 terms. 

Example Instrument for Assessing Student Attain- 
ment of Definition of Terms Objective 

Directions: Jhe following listing contains 25 technical 
terms that are commonly used in the pipe trades. In the 
space provided following each term, write a definition for 
that term .as it is used in the pipe trades. 
1. run = 



2. I.D. 



3. O.D. 



IV.How might methods of disseminating information 
be improved? ' 

If reported and disseminated in a proper format, data and 
information obtained from assessing student 'performance 
of objectives can be utilized for program improvement as 
well as for assigning report card grades. Cumulative stu- 
dent performance records provide a simple mechanism 
for summarizing and disseminating to various important * 
groups student performance data and information that can 
be utilized for program improvement. 
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Example Cumulative Student 
Performance Rec*feT / 

V 






Date 


Task No. 


Task 


Hours 


Final 
Rating 


Instructor 






Basic Skills, Theory and Service Operations 






i 






Perform the basic skills involved in tube swagging, flaring, and bending 












Perform the basic soldering operations using types of tubing. 












Measure and perform necessary functions to prepare threaded iron pipe 




v. 








Recognize and manipulate basic hand and power tools. 










■ 


Determine thermodynamics of gases. 

— 1 — — ^ 









Distribution of Summary Data and Information 



... to whom 

— teachers 



— school administrators 



-advisory committee 
members 



—parents and students 



. for what purpqse 

—identifying problem 
areas in the 
instruction 

— identifying unnec- 
essary areas of 
instruction 

—identifying students 
needing additional 
help 

—identifying gifted 

students 
— evaluating program 

effectiveness 
— evaluating the im- 
pact of program 

variables 
—reviewing standards 

of proficiency 
— reviewing course 

content^ 
—improving # student 

interest and* 

motivation 
V-increasing parental 

support for 'programs 
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Information Handout 3-2 
Cognitive— Knowledge Level 



Skill and Behavioral Outcomes 
For Occupational Programs 

I. Cognitive Skills 




ER?C 
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Examples of Cognitive Objectives 
* * * knowledge level 



Examples of Items to Directly Assess 
Attainment of these Objectives 



Given a feting of 25 technical terms com- 
monfy used in the pipe trades, the student- 
will be able to define, to his instructor's 
satisfaction, at least 22 of the 25 terms 



Directors The following listing contains 25 

technical terms .that are commonly 

used in the pipe trades In the stface provided 

following each term, write a definition for that 

term as it is used in the pipe trades 

1 run 



2 ID . 




Directions The 15 tools pictured below can be 
found in our tool crib In the space provided 
after each tool, write first the correct name for 
that tool, then describe its use on the job 
t 




- Given a random sample of 15 common 
tools from the tool crib, the student will be 
able to name each tool and describe rts 
use on the job without error 
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Information Handout 3-3 



Cognitive— Understanding Level, 

Skill and Behavioral Outcomes 
For Occupational Programs 

I. Cognitive Skills 

— knowledge 

undemanding 
— problem" sotving 

II. Motor Skills 

— manual 
—perceptual 

III. AfftctWtf Behaviors 

—attitude # , 

— interest . * 
—values 



Understanding Levtl 
Cognitive Skills 



the student can 

— interpret 
—translate to 

verbal material m • ' 
— esttmate from** 

data 
— summarize 
—give examples of* 
—paraphrase 



what 

-verbal material, 

charts & graphs • 
—non-verbal formulas 
—future consequences* m 
— data & information 
—expected consequences 
—policies & regulations 



\ 



Examples of Cognitive Objectives 
. . . understanding level 



Examples of items to 
Directly Assess Attainment 
of These Objectives . . . 



Given the recce for anr common bakery 
good, the student will oe able to explain, 
with I00*/t accuracy, the general conse- 
quences of altering any one of the ingre- 
dients or procedures presented in the^ 
recipe 



Directions: Two changes have been made m 
the following recipe They have been made by 
lining out the original ingredient or procedure 
and adding the new one in parentheses* In the 
space provxled on the answer sheet, write the 
probable effect that these changes would have 
on the final product 



Pie Crust Recipe 
(2) 4 1 

+Wrc flour Vt c shortening 
(boding) 

Vt tsp. salt 5-7 tbsp.*eele> water 

Srft flour and salt Cut in shortening Add water, 

tbsp at a time • ^ 



Given a collection of 25 different used 
automobile parts, the student will be able to 
list, for at least 22 of the' 25 parts, the ex- 
pected consequences of continued use of 
the used part Ih its original installation, 
spending no more than 5 minutes on each 
part 



Directions' Twenty-five used automobile parts 
have been assembled neVe You will have five 
minutes each in which to examine a part and 
write in the appropriate space below examples 
of what could be expected to happen to the 
operability of the~rarTiad that part not been 
replaced 

1 ignitton points , 



*2 fuel line fitter 



3 starter brushes 
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Information Handout 34 
Cognitive— Problem Solving Level * 



Skill and Behavioral Outcomes 
For Occupational Programs 

!. Cognitive Skills 

— knowledge 
— understandng 
ft —proWem solving 

II. Motor Skills * 

—manual 
—perceptual 

III. Affective Behaviors 

—attitude 

—interest, • 4 

—values * 



Problem Solving Level 
qpgnltive Skills 

. . : the student can 

—apply - 

—analyze 

—synthesize 
—evaluate 



what 

concepts and principles " 
m new situations 
new materials for organiza- 
tional structure, unstated 
assumptions, and fallacies 
m reasoning 
materials from different 
areas into a new plan, 
scheme, or presentation* . 
the logical consistency, 
adequacy, or value, of new 
material 



la 
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Examples of Cognitive Objectives 
. . . problem solving level 



Grven the prescribed AICPA formula and 
the necessary figures relating to cost, 
useful Irfe. and scrap vaJue. the student wilt 
be able to compute within 30 minutes and 
with 100% accuracy,, each of the four stan- 
dard types of deprecation allowance for 
any grven piece of equipment 



Examples of Items to Directly Assets 
Attainment of These Objectives . . . 

Depredation Problem 

Acme Company purchased a new machine for 
$20,000 phis $800 installation costs. Its ex- 
pected useful Irfe was 5 years and 400.000 
units of products Its scrap price at the end of 
5 years was estimated to be $400 The first » 
year of production, it produced 100.000 units of 
products 

Problem — Compute the depreciation for this 
machine after its first year of operation ujsing 
the fottowing AICPA methods 
—straight lme$. 



— sunvof •the-years" digit $ 

—double-declining balance $ 

— units of production $ 

Time— 30 minutes 



Grven a problem in agricultural production, 
the student wilt be able to propose, within 
an ordinate amount of time, a plan for in- 
vestigating this problem that would conform 
to all established principles of scientific in- 
vestigation 



Production Problem 

Fertilizer X would cost Acme Farms 15% more 
than the fertilizer they used last year on their 
corn Fertilizer X is also advertized as being 
capable of increasing com production up to 
20% over other popular fertilizers 

Problem— Design and present, m the space 
provided on your answer sheet, an experiment 
that would answer the question as to whether 
or not it would be profitable for Acme Farms to 
Start using Fertilizer X on their corn next year 

Time— 45 minutes 
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Information Handout 3-5 
Psychomotor— Manual Skills 



Skill and'Behavioral Outcomes 
For Occupational Programs 

I. Cognitive Skills 

—kpovAedge 
— understanding 
— or obtem soMng 

II. Motor Skills 

^-manoai 
—perceptual 

III. Affective Behaviors 

—attitude * 
— interest * 
—values 



Manual Motor Skills 

... the student ce,n'* 

—drive 
—assemble** 
—adjust** 
— cut 
— sharpen 
—clean 
— bake 
—prepare. # 



what 

-golf baits 
—automobiles* 
—nails 
—screws 
—teds 
—equipment 
—cookies. # 
— meat 



ERIC 



Examples of Manual Motor 
Skills Objectives 



Grven the necessary toots and equipment, 
the student will be able to clean and adjust 
automobile spark plugs as per specifica- 
tions outlined in the manufacturer's serv>ce 
manual and wrthtn flat rate time 



Examples of Items to Directly Assess 
Attainment of These Objectives . . . 

Performance Test Card 
Clean and Gap Spark Plugs 

Directions Remove the spark plugs from the 
automobile provided, clean and adjust them in accor-. 
dance with the auto manufacturer's specifications, and 
submit them along with this form to your instructor for 
evaluation 



Inspection points: 

— insulators clean 
— electrodes clean 
— correct gap 
— time required 



Accept 

□ 
□ 
□ 
□ 



Test Results 
Instructor's signature . 



□ Pass 



Reject 

□ 
□ 
D 
□ 



Q Fail 



Given access to the necessary toots, equip- 
ment, and Ingredients, the student will be ' 
able to prepare a tossed salad that mat- ^ 
ches USN, recipe portions and *s in suffi- 
cient quantity to serve 150 with 5*/« or less 
left after serving 



Performance Test Rating Card 
Preparing Tossed Salad 

Directions Prepare a tossed salad that is in accord 
with USN recipe portions and will serve 150 people 
plus 5% or less excess 'Then present this card and 
your salad to your instructor for evaluation. 



Inspection points: 

— correct ingredients 
—ingredient propor- 
tions 

—appearance 
—sanitation - — 
—size of excess 



Unacceptable Outstanding 

1 2 3 4 5 



* Overall Rating 
Instructor s signature 
Overall Rating 



□ Pass D Fall 
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Information Handout 3-6- 
Psychomotor— Perceptual Skills 



Skill and Behavioral Outcomes 
Fqr Occupational Programs 

L Cognitive Skills 

—knowledge 
— understanolng 
—problem solving 



II. Motor Skills 

—manual 
•fc — perceptual 

III. Affective Behaviors 

—attitude 
—interest 
—values 



Ptrcaptual Motor Skills' 

... thestudejrf can 

— Wend** 

— compare 

—identify 

— estimate • . 

—shoot 

—sketch 

—design 
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Examples of Ptrcaptual Motor 
Skills Objectives 



Given access to the appropriate tools and 
supplies, the student will be able to Wend 
paints that upon drying will match specified 
cokx samples 



Examples of Items to Directly Assess 
Attainment of These Objectives . . . 



Performance Test Card 
Paint Color Matching 

Dtrecttons Starting from white base. Wend one 
quart of paint that, upon drying, will match the 
cokx of the attached sample After thorough 
mixing, smear a sample of your mix m the 
space provided below and submit this form to 
your instructor for evaluation 

□ Pass □ Fail 




Instructor. 



Given the locations of a fire hydrant and 10 
hypothetical fires, the student will be aWe 
to estimate within 10 seconds and with 
100% accuracy the number of lengths of 
firehose it would take to service a fire at 
those locations. 



Performance Test Record 
Firehose Estimation Problem 

Directions: Estimate the number of lengths of 
standard firehose it would take to service, from 
a given hydrant, a fire at each of the ten loca- 
tions pointed out by your examiner and record 
your estimates on the attached answer card. 

Time Umit: 10 seconds per estimate 



Test Results: □ P»m □ Fsll 
Examiner : 
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Information Handout 3-7 
Affective— Attitude 



Skill and Behavioral Outcomes 
% Fbr Occupational Programs 

I CognHfvt Skills 

— knowledge 
— understanding 
—problem solving 

II. Motor Skills 

— manual 
—perceptual 

III. Affective Behaviors 

•* —attitude 
—interest 
—values 



Examples of Affective BeJieViors 



... the student will' 

—demonstrate** 
—express 
—seek 
—defend 
—propose 
—accept 
.—question 



what 

—democratic processes 
— sensitivrty toward 

others 
—safety consciousness* 
—responsibility 
—regulations 
—self -reliance 
—own strengths 
— own limitations 
—differences 



Example Affective Objective 
. . . attitude 



White working on the job, the students will 
demonstrate safety consciousness as 
evrienSed by achieving a rating of 85 or 
better vT safety on their biweekly Learning 
Progress Rating Form 



/ 

Example Item to Directly Assess Attainment of This Objective , 



Learning Progress Rating Form 
Student 



.Date 



Directions After each of the following traits there is a line drawn with descriptive phrases placed along it 
and above the line a numerical fating. Place a check mark at the place on the line which you think shows 
the degree to which this student has that particular trait 



1 Appearance 




60 


70 


80 


90 


100 




Unsatisfactory 


Often neglects 

personal 

appearance 


Usually 
neat and 
clean 


Always 
presents 
favorable 
appearance 


Exceptionally 
neat and clean 




2 Initiative 


0 


60 


70 


80 


90 


100 




Needs frequent 
directions or 
prodding 


Routine help 
usually waits 
to be told 


Occasionally 
ventres out - 
on his own 


Resourceful 
and alert 
to appoint 


Seeks and sets 
added tasks for 
himself 




3 Safety 


r 
0 


60 


70 


ments * 

80 ' 


90 


100 



Unsafe worker Frequently Occasionally Rarely Spts the 

exhibits exhibits exhibits example for 

unsafe work unsafe work unsafe vftrk others to follow 

habits habits habits J 
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Information Handout 3*8 
Affective— Interest 



Skill and Behavioral Outcomes 
For Occupational Programs 

I. Cognitive Skills . 

—knowledge 
— understanding 
— problem solving 

It. Motor Skills 

— manual' 
. —perceptual 

III. Affective Behaviors 

. —attitude 
jfr —interest 
— values 



r 



Examples of Affective Behaviors 



the student vyHf 

— demonstrate* 

— express • 

—seek 

—defend 

—propose 

—accept 

— question 



what 

-democratic processes* 
— sensitivity toward / 

others • 
—safety consciousness 
-responsibility * 
— regulations 
—self-reliance »* 
— own strengths 
— own limitations 
—differences 
—interests* 
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Example Affective Objective 
. . . Interest 



Example Item to Directly Assess 
Attainment of This Objective . . . 



When given § forma! opportunity to do 
so. students will express a high degree 
of interest in at least one occupation for 
which, m the judgement of the guidance 
personnel, they would appear to have 
the necessary aptitudes and abilities 



Interest In an Occupation 

Directions. Below is a listing of statements 
about all occupations Place a (✓) in front of 
each statement that you agree with as it per- 
tains to working as a/an 



# Th»s is not a test that you will be graded on 
'Your response to each item is correct if it 
expresses your true opinion 

1 I would love to do this Work 

2 This job would give me some 

pleasure t 

_3 This job would be worth having / 

_ _4 The good and bad points about this 

job are about equal 
5 Many people do not like this job 

6 There are many things about this 
work that f wouldn't^ like 

7 This would be the worst job in the 
world for me 
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information Handout 3-9 
Affective— Values 



Skill and Behavioral Outcomes 
For Occupational Programs 

I. Cognltlvt Stylls 

— knowledge 
— understanding 
— problem sotong 

II. Motor Skills 

—manual 
—perceptual 

III. Affective Behaviors 

—attitude 
— interest * 
*3f —values 



Examples of Afftctlve Behaviors 



the student will 

— demonstrate 
—express 

—defend . • * 
— propose 
—accept* * 
—question 



.••what 

—democratic processes 
—sensitivity toward 

others 
—safety consciousness" 
' —responsibility • 
— regulations 
—self reliance .* 
—own strengths/ 
-*-o\vn limitations 
—differences** 




J 



Example Affective Objective 
. . . value 



Example Item to Directly Assess 
Attainment of This Objective . . . 



While Working with others on team efforts 
that require cooperation.Jhe students will 
accept the cultural, racial and 
socioeconomic differences of other team 
members as evidenced by zero observa* 
tons of any negative reference to such dif 
ferences being recorded by the instructor " 



Social Skills Development Check List 

Student „ Date 

Directions Answer the following questions' for 
the student named above The boxes following 
each question should be checked yes or no 
depending on your observation of this student s 
conduct in class during the present working 
period ' 

Yes No 

t Does he/she accent ^ 
cultural differences in 
, others? f , | , 

2 Does he/she exhibit racial 
prejudice? i i 

3 Does hft/sh^ accept the J 
socio-economic ( ■ 
differences of others? 

4 is he/she punctflai? , . 

5 Is he/she conscientious in 
caring for 

tools and equipment? 



26 



Example Documents 



No. . 

3-1. Objective Specification Form 

3-2. Objective Specification Form For Duplication . ' 

3-3. Proficiency Index of Students 

3-4. Self Rating Form 

^3-5. Learner Performance Profile ... 

3-6. Individual Program Profile 

3-7. Composite Program Profit . 



Page Number 

22 
23 
24 
25 

# 
27 

28 
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Example DocumenV3-1 • 
Objective Specification Form 



a- 



Course: 

Total Number Enrolled: cP£T_ 
Objective Number: 



. Learning Domain: &^/hjlJ z*ju<> . 

Learning I evei : A!>^^5^<^^ ^ 

Section A: " ** 

Performance Objective Specification Form 

Objective: J^cMt^O AxlutltL ^^t^t^S^ *+o u*+*Ja**Jt*o0 <U>«ja*^a£<^J^ >£toLdk*tf 

Condition Statement. "JJiAU*^ AjM*&*L>^ on^i^^Ctu^ t £ f /i ^ A ^^ JU *^ €<fr*jQJU*A&ti6^ 
Information units will include: v • ' 

3. 0lU*f)*&Zn<^> cLu(UL0ua^ 

4. <^l(Ui^^ /UjuaJZ*^ pc&<JZfU^UXS 

Task Statement: 

Item type will include: V 
2, *^U*6/^£t>&z* — 



3. ^^l^^Z^c^ 



Criterion Statement: JU^ctfE* ^ ^m^Z***^ <Z* c<j^ix^iu^ yfaw^iiuiu 

- The criterion breakdown is specified as follows: " 

Excellent — The student will correctly answer at least tQ% of the questions on the exam. 
Above Average — The student will correctly answer at least &Q9o of the questions on the exam. 
Average — The student will correctly answer at least yQ ^> of the questions on the exam. 
Below Average — The student will corcectly answer from of the questions on the exam. 



\ 



Section B: • 

Student Performance Record 

Results Qf Objective. Determine the percentage of students who have performed according to the following 
categories. 

Excellent Above Average Average Below Average Total / 

S % /O % 30 ^ s5S %\ f 

Results pf Evaluation: i 

Yes. No Successful Fulfillment of jhe Objective Shows the Majority of Students to be Average or 

y * 4bove. 

Ye v v tyo Unsuccessful Fulfillment of the Objective Shows the Majority of Students to be Below 

Average. . i 

Conclusion; This objective should be revised. . , V Yes J No 

O A different measurement^ technique should be applied. \ n / Yes V No 

ERIC . . \28 



Example Document 3-2 

Objective Specification Form for Duplication 



Section A: 

Performance Objective Specification Form 

Objective: 



Course: . 



Total Number Enrolled: 

Objective Number: 

Learning Domain: 



LearnintfLevel: >_ 

MeasUremen£Technique:_ 



ERLC 



Condition Statement: 

Information units will include: 

1. 
2. 
3. 
4. 
5. 

Task Statement: 

Item type will include: 

1. 
2. 
3. 

4. , 

Criterion Statement: ■ 

The criterion breakdown is specified as follows: 

Excellent — The student will correctly answer at least of the questions on - the exam. 

Above Average — The student will correctly answer at least of the questions on the exam. 

Average — The student.will correctly answer at least of the questions on the exam. 

Below Average — The student will correctly.answer from > of the questions on the exam. 

Section B: 

Student Performance Record 

Results of Objective: Determine the percentage of students who have performed according to the following 
categories. # T ' 



/ 



Excellent Above Average Average 

% % % 



Below Average 

% 



Total 

=r % 



Results of Evaluation: 

Yes , N6 

Yes No 



Successful Fulfillment of the Objective Shotos the Majority of Students to be Average or 
Above. 

Unsuccessful Fulfillment of the Objective Shows the Majority of Students to be Below 
Average ; : / 



Conclusion: This objective should be revised. 4 

A different measurement technique should be applied." 



Yes. 
.Yes. 



No 

No. 
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Example Document 3-3 

PROFICIENCY INDEX OF STUDENTS* 



KEY: fl) poor (2) fair (3) good (4) excellent 



PERSONAL APPEARANCE 



DEPENDABILITY 



Grooming 


1 2 


3 


4 


To follow directions 


1 


2 


3 


4 


Suitability of dress 


1 2 


3 


4 


To take criticism 


1 


2 


3 


4 


Poise 


1 2 


3 


4 


To understand written 










Posture 


1 2> 


3 


4 


instructions 


1 


2 


3 


4 


Health * 


1 2 


3 


4 


To attend to detail s 


1 


2 


3 


4 


Stamina 


1 2 


3 


4 


To keep on the job 


1 


2 


3 


4 










To get things done on time 


1 


2 


3 


4 


PERSONAL TRAITS 








To plan ahead 


1 


2 


3 


4 










To adapt to new ideas 


1 


2 


3 


4 



Tact 12 3 4 

Ambition 12 3 4 

Use of time ' 12 3 4 

Promptness 12 3 4 

Being confidential/ 12 3 4 

Initiative 12 3 4 

Cooperation 12 3 4 

Interest in work 12 3 4 

Manners 12 3 4 

Sense of humor 12 3 4 

Willingness to work ^ - 

hard 1 2 2 4 

Self control 12 3 4 
Respect for the. rights 

of others 12 3 4 

Oral expression 12 3 4 
Attitude under pressure 12 3 4 



ATTENDANCE 



Times absent 



Times tardy 



JOB SKILLS 

Efficiency on job , 12 3 4 

Performance on" job 12 3 4 
Speech, ability to convey 

ideas 12 3 4 

Safety practices 12 3 4 

Mat1&makr$al ability 12 3 4 
— ^Knowledge of routine 

job assignments 1 2 ,3 4 

BUSINESS TECHNIQUE 

Use of telephone ■ t 2 3 4 

Use of sources of 

information 12 3 4 

Care of equipment y 12 3 4 

Use of supplies 12 3 4 

Public relations 12 3 4 



GENERAL COMMENTS Strong Points 



Principle Anea for Improvement 



Student Learner 



Date 



Signature of .Evaluator 



Coordinator's Signature _ 



opted from Decatur School District #61, Lakeview High School Vocational 
q Cooperative Education, Decatur, Illinois. 0 
Rir • oQ 
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SELF' RATING FORM 



TRAIT EXCELLENT GOOD FAIR POOR VFRY Pnnu 


ATTTTMnF 1 * 
nl 1 1 1 UUC 




1 
i 








UUUK 1 Co I 












UCrcNURul Li 1 Y 










* 


UcolKt IU oUULccU 












FWTUIKT ACM 
Cli 1 nUo 1 Mori 












cnorc t put 

rUKto 1 on 1 


■ 


• 






t 


CD t rwni t mccc 
rKi cNULi Ntoo 


- 










UFAl TU 
ncML 1 n 












nUHCo 1 T 






* 






TNTTTATTWT ^ 
1 ii 1 1 lMI lVc 












l HVAl TV 










= 


rlUKrtLl 1 T 










* 


liutt 1 NCoo' 












OPEN'MINDEDNESS 










— 


PERSONAL APPEARANCE 


* 










PUNCTUALITY 










* 


SELF CONTROL 












SENSE OF HUMOR 












TACT 












USE OF VOICE 








— 





^Adopted from Decatur Public School district #61, Decatur, Illinois. 
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Program: 
School: 



Learner Performance Proflje* 

instructor: 
Semester: 



8 



1 

' E 

ERIC 













Objective Number 


| Summary || Comments 


- 

Learner 


























Excellent 


Above 
Average 


Average 


Below 
Average 


I ^ 
I 

J 




















• 
















j 




































1 ' 


















! 












• 






1 




































J 




- 




























































- 
















4 




- 




























































• 










if 






























/ 












> < 












i 
















































K 












































































% 






















< 


* 




r 




































* 


Oh * Totals 










5 
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Individual' Program Profile* 
Program': Instructor: 

School: Semester: 



s 

c 
E 

8 

o 

a> 

CL 

E 

I 



Evaluative 
Ratings 



Excellent 



Ab<Jve 
Atrfcrage 



Average 



Below 
Average 



Totals 



34 



Objective Number 



N % 



N % 



N % 



N % 



N % 



N % 



N % 



T 
o 

t 
a 
I 



N % 



N % 



N % 



N % 



N % 



N % 



N % 
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